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ABSTRACT

This study aims to analyze the effectiveness of the implementation of
the Problem-Based Learning (PBL) model in increasing students'
interest in the subject of Islamic Religious Education (PAl) with the
material "Living in the Field by Sharing" in class V of SD Negeri No.
0907 Ganal. The research method used is classroom action research
(PTK) which is carried out in two cycles. Data collection techniques
use observation, interviews, student interest questionnaires, and
learning outcome tests. The results of the study indicate that the
implementation of the PBL model can increase students' interest and
learning outcomes. The percentage of students who showed high
interest in learning increased from 55% in the first cycle to 85% in the
second cycle. Therefore, the PBL model is recommended as an
effective learning alternative to increase students' interest in PAl
learning.
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Interest in learning is one of the important factors that greatly influences the success of

the learning process. High interest will encourage students to be more active in
participating in learning, understand the material better, and apply it in everyday life

(Slameto, 2013). Conversely, low interest in learning can be an obstacle in the process of

achieving learning objectives, especially in Islamic Religious Education (PAl) subjects,
which aim to shape students' character and personality in accordance with Islamic

values (Hamzah, 2019).

One of the materials that requires in-depth understanding in PAl is "Living

Spaciously by Sharing." This material aims to instill the values of social concern,
togetherness, and sincerity in sharing in students. A good understanding of this material

257



is expected to encourage students to develop a generous attitude and empathy towards
others, which are fundamental values in community life (Mulyadi, 2021). However, in
practice, there are still many students who are less interested in participating in this
learning, so their understanding of the value of sharing is still low.

Based on the results of initial observations in class V of SD Negeri No. 0907 Ganal,
it was found that students' interest in participating in Islamic Religious Education
learning is still relatively low. This can be seen from several indicators, such as lack of
participation in discussions, passive attitudes during learning, and low student learning
outcomes in this material. In addition, many students consider the material "Living
Widely by Sharing" as an abstract concept and difficult to apply in real life, so they are
less enthusiastic in understanding and experiencing it (Zulkifli, 2020).

One of the factors causing low student interest in learning is the learning method
which is still conventional. Learning that uses more lecture and memorization methods
tends to make students feel bored and less actively involved in the learning process
(Trianto, 2017). A more innovative and interactive learning approach is needed to
increase students' interest and understanding of this material.

The Problem-Based Learning (PBL) model is one learning approach that can be
used to increase students' interest in learning. PBL emphasizes solving real problems
that are relevant to students' lives, so that they are more motivated to learn (Arends,
2012). Through PBL, students not only receive information passively, but also actively
think critically, find solutions, and develop understanding independently. Previous
studies have shown that PBL can increase student engagement in learning and help
them develop critical and collaborative thinking skills (Hmelo-Silver, 2004).

Therefore, this study aims to analyze the effectiveness of the application of the
Problem-Based Learning (PBL) model in increasing student interest in the material
"Living Spaciously by Sharing." It is hoped that with this approach, students can better
understand the importance of sharing in everyday life and apply these values in their
social interactions.

The purpose of the study is to describe the application of the Problem-Based
Learning (PBL) model in Islamic Religious Education learning on the material "Living
Spaciously by Sharing." And analyze the effectiveness of the PBL model in increasing
student interest in Islamic Religious Education learning.

Methods

This study uses the Classroom Action Research (CAR) method. CAR is a research
approach that aims to improve and enhance the quality of learning through actions
carried out systematically in the classroom (Kemmis & McTaggart, 1988). CAR has the
characteristics of a repetitive cycle, allowing teachers to evaluate the effectiveness of the
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actions implemented and make improvements based on the results of reflection from
each cycle (Arikunto, 2017). In this study, CAR was carried out in two cycles, where each
cycle consisted of four main stages, namely: 1). Planning: at this stage the researcher
prepares an action plan that will be implemented in learning. This plan includes the
preparation of a Learning Implementation Plan (RPP) based on Problem-Based Learning
(PBL), the creation of observation instruments, and the preparation of learning tools and
materials that support the implementation of this model (Suharsimi, 2019). 2).
Implementation (Acting): This stage is the implementation of the previously prepared
action plan. Teachers apply the Problem-Based Learning (PBL) model in Islamic Religious
Education learning with the material "Living in the Field by Sharing". Students are given
problem scenarios that are relevant to everyday life, then they are asked to discuss, find
solutions, and present the results of their analysis. 3). Observation: At this stage,
observations are made on the learning process to see how students participate and
respond to the PBL method. Observations are made using observation sheets that
record student involvement, level of interaction, and indicators of learning interest, such
as activeness in discussions, ability to ask questions, and interest in completing
problem-based tasks (Hopkins, 2008). 4). Reflection: After the observation is carried out,
the reflection stage aims to analyze the success of the actions that have been taken. If in
the first cycle there are obstacles or less than optimal results, then improvements to the
strategy are made in the next cycle.

The second cycle aims to optimize the methods applied so that students' interest
in learning the material "Living in the Field by Sharing" can increase significantly (Elliott,
1991). The subjects in this study were 30 fifth grade students of SD Negeri No. 0907
Ganal. The selection of this class was based on the results of initial observations which
showed that students in the class had a low level of interest in learning Islamic Religious
Education (PAI), especially in understanding the material "Living Widely by Sharing". To
understand the condition of students in more depth, several important characteristics
that are of concern in this study include: 1). Age and Cognitive Development. Most fifth
grade students are around 10-11 years old, which according to Piaget's cognitive
development theory is in the concrete operational stage. At this stage, students find it
easier to understand concepts if they are given real examples and have the opportunity
to discuss and solve problems related to everyday life (Piaget, 1972). Therefore, the
Problem-Based Learning (PBL) approach was chosen because this method allows
students to learn through problem solving that is appropriate to their cognitive level. 2).
Interest and Motivation to Learn. Based on the results of initial interviews with class
teachers and observations of students, it was found that students' interest in learning
PAI is still relatively low. This can be seen from the lack of activeness in discussions, lack
of enthusiasm in following lessons, and low learning outcomes obtained. The causal
factors include conventional teaching methods, lack of use of interesting learning media,
and lack of student involvement in the teaching and learning process (Slavin, 2006). 3).
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Social and Environmental Conditions, Students' social environment is also a factor
that influences their interest in learning. The majority of students come from diverse
economic backgrounds, where the values of social concern and sharing are often less of
a main focus in everyday life. Therefore, the material "Living Spaciously by Sharing" is
very relevant to teach, because it can shape character and build students' social
awareness to be more concerned about others.

Data Collection Techniques are 1). Observation: To observe student involvement
and participation in learning activities. 2). Student Interest Questionnaire: To measure
changes in students' interest levels in learning before and after the implementation of
PBL. 3). Learning Outcome Test: To determine the increase in students' understanding
of the material taught. 4). Interview: To explore students' and teachers' responses
regarding the effectiveness of the PBL model.

Research Procedure: a). Cycle 1: The teacher applies the PBL model by providing
problems related to the importance of sharing in everyday life. Students are asked to
discuss in groups and find solutions from various sources. b). Cycle 2: Students are given
social project challenges, such as holding sharing activities in the school community,
then compiling a reflection report.

This study uses a descriptive qualitative approach, namely by describing changes
in students' learning interests and their responses to learning after the implementation
of the Problem-Based Learning (PBL) model in the subject of Islamic Religious Education
(PAI) on the material "Living in the Field by Sharing."

The data analyzed in this study consists of several main aspects, namely: (a).
Participatory Observation, Data was obtained through direct observation of student
activities during the learning process. Observations were conducted to assess the level
of enthusiasm, participation, interaction, and understanding of students in participating
in PBL-based learning. Data collected included field notes, descriptions of student
behavior, and their involvement patterns in solving problems given in the learning
scenario (b). Interviews with Students and Teachers, Semi-structured interviews were
conducted to explore the experiences of students and teachers during the learning
process. Interviews with students aimed to understand how they responded to the PBL
method and what challenges and conveniences they felt while learning with this
approach. Interviews with teachers were used to determine changes in student behavior
before and after the implementation of PBL and the effectiveness of this method in
increasing student involvement in Islamic Religious Education learning. (c) Student
Journal Reflection; Students were asked to write daily reflections on their understanding
of the material "Living in the Field by Sharing." This journal provides an overview of how
students interpret the concept of sharing, changes in their attitudes, and their
experiences during PBL-based learning. (d) Documentation; Documentation in the form
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of photos of learning activities, student work results, and video recordings of group
discussions were used as supporting data. This document helps researchers to visually
analyze student engagement patterns and provide concrete evidence of changes in their
learning interests.

Data analysis is carried out repeatedly and in depth through the following steps:
(1). Data Reduction; Data obtained from observations, interviews, student journals, and
documentation are collected and sorted based on main themes related to student
learning interests and the effectiveness of the PBL model. Only data relevant to the
focus of the research is selected for further analysis (Miles & Huberman, 2014). (2). Data
Presentation; The reduced data is presented in the form of narrative descriptions,
summary tables, and interview quotes that describe changes in student learning
interests. This data presentation helps researchers understand the patterns of change
that occur in the learning process. (3). Conclusion Drawing and Verification; After the
data is presented, conclusions are drawn based on the findings that have been
categorized. These conclusions are then verified by triangulation, namely comparing
data from various sources (for example, comparing observation results with interviews
and student journals) to ensure the validity and accuracy of the findings (Sugiyono,
2017).

Result

This study aims to analyze the effectiveness of the Problem-Based Learning (PBL) model
in increasing students' interest in learning in Islamic Religious Education (PAIl) subjects,
especially in the material "Living Spaciously by Sharing" in class V of SD Negeri No. 0907
Ganal. The results of the study were obtained from classroom observations, interviews
with students and teachers, student journal reflections, and documentation of learning
activities.

The results of the observation showed that after the implementation of the PBL model,
there was a significant increase in students' interest in learning. In the first cycle, only
55% of students showed a high interest in learning, while in the second cycle the figure
increased to 85%. Indicators of this increase can be seen from the following aspects:

a) Involvement in Group Discussions

In the first cycle, only about half of the students were actively speaking and asking
questions in group discussions. However, in the second cycle, almost all students were
involved in solving the problems given, indicating that they were increasingly
comfortable and confident in expressing their opinions (Miles & Huberman, 2014).

b) Enthusiasm in Participating in Learning
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Observations show that at the beginning of the implementation of PBL, some students
still seemed passive and waited for teacher direction. However, in the second cycle,
students took more initiative in asking questions, expressing opinions, and working
together in groups (Sugiyono, 2017).

¢) Motivation in Completing Project Assignments

Project-based learning in the PBL model provides a more meaningful learning
experience. In the first cycle, only about 60% of students completed project assignments
enthusiastically, while in the second cycle, 95% of students were able to complete
assignments well and showed creativity in finding solutions.

These results indicate that PBL can increase student involvement and interest in
learning because they feel that learning is more challenging and relevant to their daily
lives (Trianto, 2010).

2. Changes in Students' Understanding and Attitudes towards the Concept of Sharing

In addition to increasing interest in learning, this study also shows changes in students'
attitudes and understanding of the value of sharing in everyday life. This was obtained
from the results of student journal reflections, interviews, and observations of student
behavior.

a) Increasing Social Awareness

Before implementing PBL, most students considered the concept of sharing as merely
giving something to others without understanding the value of sincerity and its social
benefits. After participating in problem-based learning, students began to understand
that sharing is not only about material, but also attention, knowledge, and energy.
Several students wrote in their journal reflections that they began to care more about
friends in need, for example by sharing food or helping friends who had difficulty
learning.

b) Implementing the Value of Sharing in Daily Life

Interviews with students revealed that after learning with PBL, they began to apply the
value of sharing more often outside the classroom. One student said, "Previously | didn't
really care if a friend had difficulty. Now | help friends study more often and share food
during breaks." This shows that problem-based learning not only improves academic
understanding, but also shapes students' character and social attitudes (Mulyasa, 2017).

3. Impact of PBL Model on Student Learning Outcomes

In addition to increasing students' interest and social attitudes, this study also shows an
increase in learning outcomes after the implementation of the Problem-Based Learning
(PBL) model. In the first cycle, the average student score was 68, which was still below
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the minimum completion standard (KKM) set, which was 75. In the second cycle, the
average score increased to 85, indicating that most students had achieved a better
understanding of the material being taught. This increase occurred because in the PBL
model, students are required to actively think, find solutions, and link theory to practice,
so that their understanding of the concept becomes deeper (Arends, 2012).

4. Challenges in Implementing the PBL Model

Although the Problem-Based Learning (PBL) model has proven effective in increasing
interest and learning outcomes, there are several challenges found during the study:

a) Teacher Readiness in Managing Learning. In the first cycle, teachers had difficulty in
managing group discussions because students were still accustomed to the lecture
method. Therefore, in the second cycle, the teacher began to provide more intensive
guidance in dividing group tasks so that each student plays an active role.

b) Longer Time Required

The implementation of the PBL model requires more time than conventional methods.
In the first cycle, several groups were unable to complete the tasks on time, so in the
second cycle the teacher arranged a better time management strategy so that learning
remained effective.

c) Differences in Student Ability to Adapt to PBL.

Not all students are able to immediately adapt to the problem-based learning model.
Some students need more intensive guidance so that they can actively participate in
discussions and problem solving

Discussion

The increase in students' interest in Islamic Religious Education learning through the
application of the PBL model shows that this method is effective in creating a more
interesting and meaningful learning experience. Students become more actively
involved in learning, not only as recipients of information but also as participants who
take partin the problem-solving process.

The PBL model allows students to build their own understanding based on direct
experience. Through group discussions, they can exchange ideas and develop critical
thinking skills. More intensive interaction between students also helps them understand
the concept of sharing in Islam more deeply. In addition, the application of the PBL
model provides an opportunity for students to develop their social skills. They learn how
to work in a team, respect the opinions of others, and express their opinions
confidently. This not only increases interest in Islamic Religious Education but also
strengthens their communication skills.
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One of the factors that supports the effectiveness of the PBL model is the
relevance of the material being taught. When students feel that the topics being studied
are directly related to their lives, they tend to be more enthusiastic in participating in
learning. The material "Living Spaciously by Sharing" packaged in the PBL model makes
students better understand the importance of sharing in everyday life. In addition,
problem-based learning encourages students to be more independent in seeking
information. The teacher acts as a facilitator who guides them in finding solutions to the
problems given. This approach changes students’ mindset from passive to active, so that
they are more motivated to learn.

Observations in this study also show that the classroom atmosphere becomes
more dynamic with the implementation of PBL. An interactive learning atmosphere
helps reduce student boredom and increases their concentration on the material being
taught. However, the implementation of the PBL model also faces several challenges.
One of them is the readiness of teachers to design interesting learning scenarios that
are in accordance with student characteristics. Creativity and thorough preparation are
needed so that this model can be implemented optimally.

Another obstacle is the difference in students' abilities in understanding and
solving problems. Some students may need more intensive guidance in order to
participate optimally in learning activities. Therefore, teachers need to apply strategies
that can accommodate individual differences in the class. Support for facilities and
learning resources is also an important factor in the success of the implementation of
the PBL model. Limited learning resources can hinder students' exploration in finding
solutions to the problems given. Therefore, efforts need to be made to increase the
availability of adequate learning resources.

The success of the PBL model in this study shows that this method can be an
alternative in Islamic Religious Education learning that is more interesting and effective.
However, to ensure its optimal implementation, continuous evaluation and
development are needed. Periodic evaluation is needed to assess the effectiveness of
this model in the long term. In addition, the development of PBL-based learning
modules can also help teachers implement this method more systematically.

Training is also needed for teachers so that they better understand how to
implement PBL properly. With training, teachers can be more creative in designing
challenging and interesting learning for students. In addition, the implementation of the
PBL model can be combined with educational technology to improve learning
effectiveness. The use of digital media and interactive learning resources can help
students explore further information related to the material being studied.

The implementation of the PBL model in Islamic Religious Education learning has a
positive impact on students' interest in learning. With a more active, interactive, and
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contextual approach, students not only understand the material better but are also
more motivated in the learning process. Considering the benefits and challenges, the
implementation of the PBL model needs to be continuously developed and adjusted to
students' needs. Through continuous innovation, this model can be one of the effective
learning methods in improving the quality of Islamic Religious Education in elementary
schools.

Conclusion

The results of this study indicate that the application of the Problem-Based Learning
(PBL) model in Islamic Religious Education (PAI) learning in class V of SD Negeri No. 0907
Ganal has succeeded in increasing students' interest in learning, understanding of the
concept of sharing, and their learning outcomes. Based on the results of the study, it can
be concluded that the application of the Problem-Based Learning (PBL) model has
proven effective in increasing students' interest in the subject of Islamic Religious
Education (PAI) on the material "Living Spaciously by Sharing." PBL allows students to be
more active in the learning process, increases their understanding of Islamic values, and
encourages the application of the concept of sharing in everyday life. With an increase in
interest in learning from 55% to 85% and an increase in the average score from 68 to 85,
this model is recommended as an innovative learning alternative in PAI learning.
Although there are challenges in its implementation, the right strategy in managing time,
providing guidance to students, and adjusting methods to class characteristics can
overcome these obstacles. Thus, this study supports that Problem-Based Learning is an
effective method to improve the quality of Islamic Religious Education learning,
especially in internalizing Islamic values that can be applied in everyday life.
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